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ABSTRACT

The purpose of this project was to create a guide for
planning literature lessons connected to the State
mandated curriculum,

including today's standards for a

fifth grade class and the recently adopted Common Core
Standards in Language Arts.

This project explains the

reading comprehension problems that students in elementary
school are facing,

especially English learners.

The

literature review reveals the importance of bringing back

children's literature to the classrooms as a way of
enhancing and developing children's narrative language.

Most importantly,

it provides literature lessons with

Common Core Standards.

In this project,

there are three

specific concepts which have been found by experts to help

improve reading comprehension:

applied to any reading in class;
for basic readers;

and 3)

reading strategies

1)

2)

the use of audio books

matching text to the child in

order to motivate a child to read.

In addition,

the use of

every day Read-Alouds in upper and intermediate grades is
not valued.

Intermediate students need to be exposed to

different genres during daily Read-Alouds as evidenced by
the research.
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CHAPTER ONE

INTRODUCTION

General Introductory Remarks

Fifteen years ago,

I began my teaching career. My

first teaching position was a third and fourth grade

combination class. Moreover,

this class was classified as

bilingual. As a new teacher,

I had some expectations.

One

of my expectations was that third and fourth grade
students would be able to read. That was not what I

discovered. There were students who could not read.
Furthermore,

the students who were able to decode did not

read with fluidity and had little or no comprehension
skills.

I did not understand how children could be in

third or fourth grade and not know how to read.

to read when I was in first grade,

I learned

so I was puzzled that

my third and fourth grade students could not read.

In

addition, my colleagues did. not seem to be concerned or

distressed by this fact. This was accepted by all the
veteran teachers as the norm for this school.

Everyone

thought this was to be expected of low income students and
English learners.

To my dismay,

alarmingly low State scores.
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the whole school had

At first,

I tried to follow the teaching techniques

of a veteran third grade teacher.

She had been teaching

for twenty years and was committed to only teaching

phonics.

I tried to replicate what she did,

but I quickly

became discouraged because I did not see any progress. My
fourth grade students did not have any interest in phonic
lessons.

It was obvious these phonic lessons were not

suitable for fourth graders or even some third graders.

The lack of interest by my students resulted in little or
no success.
As I continued to teach,
teaching reading technique.

Approach.

I was introduced to another

It was the Whole Language

This approach seemed to make more sense for the

upper grade students.

its ideology.

However,

I never really understood

The professors in the credential program at

California State University of San Bernardino did not

teach Whole Language.

The Whole Language Approach did not

seem to have any real structure. Not one teacher knew
exactly how to teach Whole Language. All I knew about it

was that Whole Language Approach was the opposite of
phonics.

Therefore,

I did not feel confident to teach

either phonics or Whole Language.
the students,

I just simply read with

using the techniques I learned in the
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credential program,

and hoped that they would be able to

learn how to read on their own.

My second year I taught fourth grade.

I was quite

relieved that teaching reading was not one of my main

Just like other people in this

responsibilities.

profession,

I started to blame the primary teachers,

instead of looking for a solution.

I did not feel

accountable for this failure. Although I had convinced
myself that this was not my responsibility,

I knew deep in

my heart that everyone in education is responsible for the

success of a child. My conscience did not allow me to
dodge accountability for these children.

I became a

I

teacher to help children succeed,

not fail.

This is why

reading comprehension has become the focus of my research
and teaching.

I want to apply what many experts have done

to help children become better readers.
Teaching has become a mechanical system in which

students are being taught in fragments.

Teachers are

mandated to teach by standards and to prepare students for
standardized testing.

The weight on standardized testing

and scientifically-based reading instruction because of No

Child Left Behind,

has altered education drastically. All

approved programs such as Open Court,
Success for All,

Houghton Mifflin,

and Direct Instruction has move schools
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from standardized curriculum to scripted curriculum

(Milosovic,

2007,

p.

27). Most districts are obligating

teachers to follow scripted lessons to ensure that

students are doing the same thing in every classroom.

These scripted lessons can take up to three hours a day to
I
complete. Teachers have little or no room to individualize
curriculum to meet the needs of each child.

This approach

has turned some children away from reading.

Significance of the Project

The main goal of this project is to highlight the

importance of bringing literature back into upper grade
classes. All the research found for this project

emphasized over and over again the significance of
literature in the classroom.

It disclosed the reasons why

low income students and English language learners struggle
in the upper grades with reading comprehension.

In this study,

there are three specific activities

teachers can do to improve reading comprehension skills.
First,

there is a fully developed reading lesson which can

be used with any text.

Other tools reviewed in this study

to help basic readers are audio books and matching text to
child.

The last activity in this study that has been used

by many experts,

but is no longer valued in upper grade
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classes are Read-Alouds.

There is a fallacy about

read-alouds. Most educators,

including administrators do

not think read-alouds are crucial in upper grades.

However,

this project will explain how teachers can

maximize the use of this technique.

It also explains how

teachers have used it ineffectively.

this project states the problems public

Furthermore,

schools are facing in reading comprehension,

generally

with students from low economic status and English
Learners.

Experts in this subject have conducted many

studies which indicate that students are low in reading

comprehension due to the lack of exposure to literature.

This project demanded extensive time in researching
the importance of literature and how it can be brought

back into the classroom.

Chapter one contains the purpose

and the overview of the entire project.
general problem.

It states the

It explains the reasons why children have

difficulty with reading comprehension .
literature review.

Chapter two is the

This chapter illustrates what is

happening in the schools today.

In addition,

it explores

three different instructional practices that help children

with reading comprehension.
a solid reading lesson.

The first includes developing

The next instructional practice

includes using audio books for basic readers and matching
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text-to-child.

The last one is read-alouds.

In addition,

this project explains how teachers can maximize the
benefits of read alouds,

or how they can avoid doing them

It shows how reading can help a child.

incorrectly.

Chapter three is design and methodology.

goals with their own obj ectives,

It states three

strategies to meet these

objectives and how the objectives will be measured.

Each

goal has a short explanation on why these goals are
Chapter four is the project description.

important.

This

chapter discloses the literature books used in connection
to each theme of the mandated Houghton Mifflin reading

textbook.

It describes in detail what activities can be

done with each book to increase understanding,

vocabulary and concepts,
Chapter five,

develop

and improve writing skills.

the final chapter,

concludes and has a short

discussion about the issues presented in this project.

It

also includes an easy to follow calendar. All six themes
from Houghton Mifflin are listed with content,

objectives,

time line,
addition,

California standards,

language

Common Core standards,

and recommended books for each theme.

In

there is a program evaluation and

recommendations to bring literature back to the classroom.
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Definitions
Bilingual Education involves teaching academic

content in two languages in a native and secondary
language with varying amounts of each language used in

accordance with the program model.

Common Core Standards are common anchor standards
It is part of having fewer

that go across grade levels.

standards.

These core standards span grade levels K-12 and

anchor the grade level specific standards.

They were

adopted by the State of California in August 2010.

Content objective is a description of an observable
student behavior or performance that is used to make a

judgment about student learning.

It is a statement of what

students will be able to do at the end of the lesson.
Direct instruction is a type of instruction that

takes learners through the steps of learning
systematically.

Teachers explain exactly what students are

expected to learn,

and demonstrate the steps needed to

accomplish a particular academic task.

Students are

expected to learn in the same setting and with the same

approach.
English learner is a term currently used to describe
children attending school in the United States who come
from homes where a language other than English is spoken
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ESL is an acronym that is used, primarily in
educational settings and stands for

English as a Second

Language. It refers to teaching English to a person whose
native or primary language is one other than English.

Education laws in the United States require schools to
provide ESL instruction in the classroom to any and all

enrolled students whose primary language is not English.

Language Development is a process starting early in

human life when a person begins to acquire language by
learning it as it is spoken and mimicry.

Children's

language development moves from simple to complex.
Language Objective is an objective that is

specifically designed to promote students'

language

development through all four language domains:

writing,

reading,

speaking and listening.

Literature is writings in which expression and form,
in connection with ideas of permanent and universal

interest,

poetry,

are characteristic or essential features, "as in

novels,

history,

biography,

and essays.

NCLB is an acronym for the Federal No Child Left
Behind Act of 2001,

a major reform of the Elementary and

Secondary Education Act

(ESEA),

was passed by Congress and

signed into law by the president on January 8,

2002.

traditionally covered supplemental aid for poor and
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ESEA

disadvantaged children in K-12 education,

but evolved over

the years to address other education reform priorities for
all children.

Reading Comprehension is the ability to understand

and interpret what one reads.

Reading comprehension is

dependent on reading ability,

reasoning skills,

attention

and memory.
Scripted Curriculum has instructional materials that

have been commercially prepared for the teacher to read
from script while giving the lesson.

explicit,

direct,

The focus is on

systematic skills instruction.

The

teacher often has specific time allotments for teaching

specific skills and has to read scripts word-for-word. The

purpose of this curriculum is to boost low standardized
test scores and narrow the achievement gap between
children growing up in poverty and those who are more

affluent.

Standardized Test is a test that is administered and
scored in a consistent or standard manner.

Standardized

tests are designed in such a way that the questions,
scoring procedures,

conditions for administering,

interpretations are administered and scored in a

predetermined,

standard manner.
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and

CHAPTER TWO
LITERATURE REVIEW

Districts throughout the United States began to

mandate scripted curriculum to meet the guidelines of
NCLB's Reading First initiative which was passed in 2001.

NCLB supports standards-based education reform on the
premise that setting high standards and establishing

measurable goals can improve individual outcomes in
education.

NCLB expanded the Federal role in public

education through annual testing,

progress,

report cards,

annual academic

teacher qualifications,

and

funding changes. According to NCLB all students are to be
proficient or advanced by the year 2014.
Scripted curriculum is not something new.

in existence for decades.

It has been

The advocates of scripted

curriculum claim that the results can be measured and will
show an increase in literacy rates.

However,

there are

studies to show that these results have failed to meet the

stated objectives

Read;

(Milosovic,

2007,

p.

28).

"The More you

the More you Know" is an old slogan that has been

around for decades. Reading to learn is no longer a
priority in schools.

Educators are so preoccupied in
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raising state scores that they have forgotten the meaning

of learning.

Many people think that it is better for children to
read something than nothing at all.

This is only true if

the purpose for reading is only to acquire reading skills,

in which case any collection of words could serve as

practice. This philosophy fails to show the value of

literature or the nature of literacy experience.

The

literacy experiences can evoke thought and emotion which
can help the reader interpret the world
Collinan,

1989,

p.

(Hickman &

15).

Year after year,

reading comprehension.

students continue to struggle in

The State of California recognizes

that this is a statewide crisis.

Public schools have been

highly criticized due to this problem. Most students in

California have scored basic or below basic in reading
comprehension test scores.

The result of this negative

recognition has politicians pushing schools to raise

scores.

In a desperate attempt to improve the level of

education,

they are dictating how teachers should teach.

In addition,

districts are hiring outside coaches who

train teachers how to prepare students to become better

test takers.

Teachers have to spend hours examining the

Release Test Questions from the previous State tests.
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They

guide their teaching depending on the weight of each State

standard.

test,

If the standard only has one question on the

then teachers do not have to worry about teaching

this standard. Moreover,

teachers have to use the same

kinds of questions that are in the state test so that
students will be fully familiarized with these types of

questions when they take the test.
Unfortunately,

schools continue to push literature

out of the classroom and push test preparation instead. No

one seems to be interested in the actual educational
growth of the student.

The focus is on raising scores. All

students are viewed and taught the same way,

"One Size

Fits All." This process has not been proven to be

successful in the long run.

This quick fix does not teach

children to be thoughtful learners. According to the
latest national education ranking,

the State of California

is ranked 46th in comparison to the whole nation.

Some

experts attribute this low ranking to the fact that

California,

just like the other three states that are also

at the bottom,

have a common factor,

large number of

English Learners.

After teaching for fifteen years,

low reading

comprehension scores are still prevalent in California.
Students are able to decode better than fifteen years ago,
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but improving reading comprehension scores is a continuous

plight for experienced or new teachers.

Some teachers have

accepted this outcome because they think this is all that

low income students and English learners can produce.
Educators in general seem to have low expectations for

these children.
In today's classroom,

teachers are having so much

difficulty motivating students to read.

Students have

little or no interest in opening a book to read for
pleasure.

Thus,

the lack of motivation in reading is

affecting the overall academic growth of the student. When
students are taught in isolated and unrelated chunks of
literacy,
example,

they have difficulty making connections.

For

students see grammar as a separate subject which

has no connection to writing. Moreover,

writing is

perceived as a separate subject from reading.
Improving reading comprehension has always been my
quest.’ I continue to strive to find the best ways students

can become better readers. After doing all this review of

the research,

I am more convinced that reading is the most

important thing children can do every day.
children in all aspects of language arts,

spelling,

grammar,

comprehension.

writing,

fluency,

Reading helps

such as

and reading

Yet politicians and lobbyists,
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as well as

administrators,

have placed literature at the bottom of

the subjects that need to be taught.
buy expensive equipment,

They have chosen to

such as new computers,

programs,

and white boards to improve the quality of learning.
Unfortunately,

all these efforts have not made a big

improvement on the State reading scores.

The pacing guides that teachers are required to use
in their daily routines,

read-aloud to students,

gives little or no time at all to

or to allow students to read for

the pure enjoyment of reading. Read-aloud in the
classroom,

especially in upper grade classes,

and high school classroom is not a priority.

intermediate
The reading

that is being done in class does not allow students to

make connections or use their imagination. Most of the
stories are irrelevant to students because they do not
have any connection to their lives.

The value of

literature has almost vanished from the typical 4th and

5th grade classrooms,

which continues to negatively impact

the academic growth of all students,

especially English

Language Learners.

Children are having difficulty with reading

comprehension assignments.

Some of these students have

attended American schooling in advanced,
Second Language

(ESL)

English as a

classes for several years.
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Despite

residing in the United State since elementary school,

ELLs

show severe limitations. Eighty-five percent of Latino

students in fourth and fifth grade read below grade level
(as cited in Preciado,

& Baker,

2009).

Carbo

(1983)

stated

that only one-third of the students in the United States

read at a level which may help Latinos have academic

success or a good job.

This is predicated on their

abilities to not only comprehend but also understand and
interpret the complexity of many types of texts and

genres.

Children's Backgrounds

Students in low socioeconomics have less exposure to

literature at home.

Their parents usually do not have the

time to read for pleasure.

They are too busy working long,

difficult hours which may result with little or no time to
sit and model reading to their children. English Language
Learners have the same problems,
not speak English.

as well as parents who do

"Most of these children come from homes

that place no premium at all on education and these
children are in school only because of compulsory

attendance laws"

(Scrivner,

1972,

p.

17) .

There are children who come to school from homes that
have confidence in education,
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where students are taught

that education is the way to a successful career.

Some

students come from privileged homes where students dress

in the latest fashion,

and are chauffeured from privileged

On the other hand,

suburbia homes.

there are many poor

children who dress meagerly and live where the streets are
littered and crime is part of their everyday lives.
come with mixed background and experiences.

Some

They are

exposed to the hardships of the world while others are
restricted to their neighborhood with little or no other

experiences to anything else.

Some have excellent social

skills and language facilities, but are limited to
communicate because "of the gutter and harsh adult

commands to
1972,

p.

'shut up'

and

'git outa my way'"

(Scrivner,

17-18).

Many children are motivated to learn to read because
their parents have taught them that reading is important

and necessary.

expectations.

These children have parents who have high
"They have been read to and they have seen

their parents read for information and pleasure.

Middle-class parents tell their children to
learn to read, be somebody!'"
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(Scrivner,

'go to school,

1972,

p.

26).

Lack of Background Knowledge

Students have difficulty with reading comprehension
because they lack background knowledge which can help them

understand what the author is writing about. Being a good

reader means being able to combine ideas on a passage,

not

just understanding one idea by itself. Writers assume that
the reader has enough information to understand the

This is why there are gaps in

logical sequence of ideas.

most writing.

"Writers assume that the reader has the

knowledge to fill the gaps.

to background knowledge"

Critical thinking is connected

(Willingham,

2009,

p.

22-23).

Students need background knowledge to become better

readers, but it is essential to be good thinkers

(Willingham,

2009,

p.

28).

For most students,

this

background knowledge can only be gained from reading as

well as the teacher mediating/bridging their background
knowledge.

McLean and Goldstein

(1988,

p.

371)

claimed that,

"To

predict with any accuracy which reading materials an

individual will be able to comprehend,

we must know that

person's prior knowledge and cultural experiences." They
stated that reading is not simplistic.

They added,

"People

tend to exhibit different performances in different
contexts,

since interest, motivation,
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intention,

and the

like all play a role"

(p.

371-372). McLean and Goldstein

believe that the reader's prior knowledge influences

reading comprehension

(as cited in Cornoldi & Oakhill,

1996).
According to Peterson

(1993),

a researcher who

measured the interrelationships among background
knowledge,

reading,

and comprehension,

decoding,

background knowledge is the primary contribution to
comprehension,

not decoding.

Reading comprehension varies

from subject matter to subject matter,

and the disparity

is likely due to distinction in background knowledge

cited in Cornoldi & Oakhill,

(as

1996).

Most teachers in‘today's classroom do not have the
freedom to deviate from the state mandated curriculum.

Reading has become a boring activity which must be done
every day whether the teacher or the students want to do
it or not.

The exposure to reading is limited to the

stories presented in the state approved reading textbook.

Each story is short and does not connect with students'
interests.

Students need reading experiences that would

increase the chances of establishing a solid foundation
for future literacy development.

"Frequently in elementary schools the information
presented to children is fragmented,
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with no clear ties

made to the larger world of knowledge or to the child's

own experiences"

(Hickman & Collinan,

1989,

p.

64).

It is

evident that in today's classroom the focus is in
preparing students for standardized testing.

There is

little or no room for teachers to instill the love of
reading.

Teachers have to abide by the state authorized

curriculum. A typical reading lesson may consist of
reading a short story in the anthology which is split into

two days.

These stories are in total disconnect to ELL

personal experiences.
After reading the story,

the teacher focuses on

scripted questioning. This lesson may be as long as 30 to

40 minutes. Most teachers want students to read for

pleasure,

with increasing comprehension,

and with a

growing ability to use the knowledge they discover in the

books they read. Unfortunately,

students are only learning

about answering questions in a test.

They are not being

taught about the joy of reading. According to McConaghy,

(1990),
I am not as concerned about

'teaching'

the stories as

I am about encouraging children to enter into the

story experience and to respond through discussion,

writing,

art,

and other creative endeavors. My goal

is to entice children into the world of books and
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reading so they will develop a love for literature
and a passionate desire to learn to read for
themselves. While some children already know much
about stories and books even before they come to
school,

others have yet to learn the joy that reading

can bring.

(McConaghy,

1990,

p.

29)

"Reading and discussing...books is one way of
humanizing our children"

(Hickman & Cullinan,

1989).

"I am

not so naive as to think literature will save the world,
but I do believe it is one of the things that makes this
world worth saving"

(as cited in Huck,

1982,

p.

312). A

good book has the capacity to touch the emotions and

perceptions that makes us humans

(Hickman & Collinan,

1989) .

Reasons to Read

Most of the students today have difficulty making
wise decisions about life in general.

The poor choices

young people make are a reflection of the lack of thinking

skills they are not being taught in school.

Reading and

language arts are the vehicle for increasing high—order
thinking.
processes.

Literature provides powerful problem-solving

I do not believe students are being taught to

be critical thinkers.

According to Jean Piaget,
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The principal goal of education is to create

who are capable of doing new things,

not simply or

repeating what other generations have done -

who are creative,

[people]

inventive discoverers.

[people]

The second

goal of education is to form minds which can be
critical,

can verify,

are offered,

and not accept everything they

(as cited in Block & Mangieri,

2009,

p. XI)
Students need to learn that reading will help them
become better writers,

spellers,

and most importantly,

reading will trigger their imagination and make them
critical thinkers.

Educators have to remember that human

beings learn from other human beings.

write,

like a toddler learns to talk,

When a student reads,

A student learns to

by imitating others.

he or she will soon

imitate/internalize the way an author writes.
exposed to so much grammar,
literary elements.

They will be

vocabulary,and other important

Students need to see that all subjects

are connected and that one does not work without the
other.
"Keifer

(2004)

believes that children's literature

has an important effect on children's intellectual and

emotional development.

Children's literature provides a

type of education and socialization that communicates
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society's goals,
2006;

Louie,

fears,

2006).

expectations,

and demands"

(Landt,

It also makes children cognizant of

our society's evident and hidden values. Moreover,

it

generally defines and explains appropriate patterns of
behavior.

In addition,

children's literature is an art

that inspires the emotional and intellectual experience in

children.

It offers young children first and foremost with

an imaginative experience rather than an educational one.

Literature has a surprising and far reaching effect in
young children's lives.

Children acquire information about

their lives as well as about worldwide realities.

Children need to have the opportunity to read a good
book in which they can discover a different world.

Moreover,

where they can get to know the characters,

experience the setting,

study its themes,

(Keifer,

2004).

become fascinated by its plot,

and enjoy the author's style and purpose

Good books are known and appreciated for

their contributions to children's intellectual and
emotional growth and to their acquisition of language and

literacy.

Additionally,

book reading helps young children to

learn about story structures,

conventions.

schemas,

and literacy

This knowledge is crucial information for
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reading comprehension.

written language

It also familiarizes them to the

(Bus et al.,

1995).

Children's literature may be enjoyed for primarily
entertaining purposes,

but good books contribute to the

children's mental and emotional development as well as to

their language and literacy learning. No one can dispute
that there is a relationship between the frequency of

storybook reading at home and school,

and its influence on

literacy.

Using Literature to Write

Literature must be used in the classroom to teach the
craft of writing.

with books.

It is not enough to surround children

It is also important .to use books as a

foundation and a source of learning.

Teachers need to plan

reading and writing experiences where they can observe and
study various conventions that illustrate particular kinds
of writing.

Some teachers provide students with j ournal

writing time immediately following a read-aloud.

Students

can record their reading responses to the text in this

journal.

They are able to write their ideas down regarding

what they heard.

They can also share this information with

their peers as they continue to read and respond to the

reading.
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Students need to see how real writers work,

writing gets done.

how real

The best way to learn how real writers

work and how real writing occurs is by studying writers,

and how they go about writing.

Students will be able to

connect what they learn in spelling, vocabulary,

and

grammar when they see that real writers use these skills

in their writing.

Sometimes students do not use what they

have learned in grammar,

or .they do not try to use one of

their vocabulary words because they think that is separate
from their writing assignment.

The ultimate goal is to

have students understand how real writers get the job

done,

and finally how to apply this knowledge to their own

writing

(Hickman & Collinan,

1989,

p.

56) .

Students have a very difficult time expressing their
I

ideas in writing.

with reading.

This is due to the lack of experience

It is evident that the lack of imagination

hinders their writing craft and skills.

They have no idea

how to produce a story with great detail because they do
not have the background to make those connections and
develop a cohesive story. As children learn oral language

by listening to others talk,

they could also learn how to

write by reading what others write.

Thus,

the teacher

needs to help students make those connections,

in order

for them to be able to accomplish this on their own.
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Develop Imagination

The most important reason for reading is to stretch
children's imagination.

The stories and poems children

hear and enjoy are the primary means of developing and
educated imagination

(Frye,

1964,

p.

43). An educated

imagination helps children visualize new relationships or

stimulate new developments in any area of study.
perception of the world,

sensitivity,

Our

the development of emotional

and our acquaintance with life is sharpened

by reading stories of all genres.

Every day teachers struggle with the lack of
imagination of the students. How can a teacher ask for a

description about a beach,

if the student has never been

to the beach? How can a teacher ask for a description of
Mount Everest,

if he or she has never been there or will

never be there? Most students do not read for pleasure.

The only exposure to reading is what they get in the

classroom.

This is clearly demonstrated in their oral and

written language.

The average student has difficulty

describing setting or giving specific details about the
characters from his or her stories.

They do not know how

to make their writing come alive.

Reading is sometimes the only way students will
experience the world.

It is impossible for students to
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visit places or see all the things that a book can offer.
A book can take a child into an adventure of different

settings and ideas which would help him expand his or her

imagination. Without imagination,

a child does not feel

confident enough to write an interesting story.
Imagination is such a huge part of their ability to
understand the world. Thanks to the imagination of many

authors,

readers can enjoy the different adventures they

write about.

How to Bring Literature Back into the Classroom

Literature should be a priority in a classroom.

There

are three different ways that literature can be used in
the classroom and still be in compliance with the Language

Arts California Common Core Standards.
set novels,

Read aloud,

class

and reading clubs.

Teacher should take the time to read aloud. Read

alouds help students hear and adult read fluently and with

intonation.

During read alouds,

think about the reading,
importantly,

students learn to listen,

and acquire new vocabulary. Most

the students can learn so much from the

discussions that a read aloud can spark.

Teachers need to

read aloud to their students every day even in the upper

grades using books that can provide ties to the content of
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the sciences,

social studies,

and reading and language

programs. When teachers are well-prepared for read alouds
they can take advantage of the teachable moments to make

connections and have discussions.
students develop their vocabulary,

Read-alouds can help

writing skills,

but

most importantly develop their imagination.

Matching Text to Child

Children who have good experiences with books are
more likely to be motivated to read again
2006).

(Guthrie et al.,

Children who have trouble reading fluently are more

likely to avoid reading because they feel incompetent to

do so

(Mesmer,

2008). While children must be able to

recognize 95% of the words in a text independently,
must also fully comprehend the material

Gambrell, Wilson,

& Gantt,

(Clay,

they

1993;

1981).

A child may become a confident or frustrated reader,

depending on the books they read.

The appropriate match of

the reader to the text can make the difference. Readers

will become fluent/proficient,

acquire more words,

increase their skills with a suitable text.

and

"When they do

not read a great deal or do not have manageable books,

they will increasingly fall behind their peers
in Stanovich,

1985).

The more children read,
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(as cited

the better

they get;
p.

the more they are able to read"

(Mesmer,

2008,

1) •

Reading specialists and literacy coaches need to help
classroom teachers choose the materials that match the
reading levels,

interests,

background of students

2004).

Association,

and cultural linguistic

(as cited in International Reading

Teachers must consider the students'

attention span,

reading level,

and memory when matching it

to the text. They must review the level of difficulty of
the text,

the genre,

and the layout of the book

(Mesmer,

2008) .
Books expose children to more facts and to a broader
vocabulary virtually any other activity,

and

persuasive data indicate that people who read for
pleasure enjoy cognitive benefits throughout their

I do not believe it is quite the case that

lifetime.

any book is fine
Naturally,

reading,

'as long as they're reading.'

if a child has a history of resisting

I'd be happy if she picked up any book at

all. But once she is over the hump,

I'd start trying

to nudge her toward books at the appropriate reading

level.

(Willingham,

2009,

p.

38)

The student will not gain much from reading books

below his/her reading level.

There are plenty of excellent
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books at every reading level which will be more beneficial

to the student than a book that is too easy or too

difficult.

Audio Book

Audio books offer a way to recapture enthusiasm for
reading.

Students need to familiarize with the "sound and

sense of written language"

p.

(as cited in Carbo,

1995,

8) .
Audio books are usually recorded in a slower pace.

This lowers the stress and increases fluency and
comprehension

(Carbo,

1995).

Children need to have choices with high-interest
materials. Audio models provide scaffolding,

which help

students read material that is more difficult. Audio books

help the students hear sounds and see the written language
(as cited in Drucker,

ELLs need to hear the

2003).

difference between the sounds in order to be able to
comprehend

(as cite in Daniel and Hoelting,

foundation for speaking,

reading,

with effective listening skills
2008;

Author;

2009,

Vygostky,

2008) .

The

and writing is developed

(as cited in Glasser,

1978).

Teachers can also assign daily reading using a class

set of novels. Every day students can go home and read a
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chapter.

The next day,

the whole class can discuss the

Students will be able to participate in

readings in depth.

the discussions because they read it for homework.
Teachers can also have reading clubs.

Students can

select the book they want to read for the month.

Teacher

and students can meet every day to discuss the book.
Students will be more likely to read the book because they

have selected it.
by the students.

The reading pace can also be determined
the students will be happy

Furthermore,

to do the reading because they want to belong to the club.

This can be a motivational tool that teachers can use at

school.

Reading Aloud Benefits
Jim Trelease, best-selling author of

Read-Aloud Handbook

(NY:

1989),

Penguin,

The New
believes that

learners from preschool to college benefit from the
read-aloud experience.

talk to learner:

entertain,

This is for the same reasons we

to inform or explain,

to stimulate curiosity,

cited in McConaghy,

1990,

p.

3).

to reassure,

and to inspire

(as

Reading books to children

is the perfect opportunity to spend time with them,
share ideas,

concepts,

to

to

and language that would normally

not be done during parent-child conversations
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(seneschal

and Young 2008) .

Children need to be exposed to different

ideas and language.

Most children enjoy read-alouds.

Frequently,

the

child's response to this experience is a simple request,

"Read it again"

(Keifer,

2004).

Children are constantly

making meaning of the interactive language that arises
during read-alouds

1974).

(Wittrock,

Read-alouds are a

positive way of teaching while bonding with children.

They

are eager to spend time with adults and learn from
Parents who read-aloud to their

everything they do.

children,

even before they can speak intelligible speech,

can see the interactions around a book.

point,

Young children may

comment or ask questions.

make sounds,

Read-alouds

help children in learning essential strategies like taking
turns

(Snow and Goldfield,

Bruner 1978).

1983)

and labeling

(Ninio- &

"The children's active linguistic

participation,

particularly raising questions and

initiating talk about books,
facets of reading aloud"

"Regrettably,

is among the most beneficial

(Flood,

1977,

p.

49).

reading aloud is not considered a major

upper content area activity for older students"

(McConaghy,

imagination,

1990,

p.

4). McConaghy added,

"It arouses the

nurtures emotional development,
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stretches the

attention span,

and establishes the reading-writing

connection."

Students need to be exposed to positive reading role
model and a wider diversity of books.

Some teachers may

think that older students do not pay attention or care
about read aloud.

old,

On the contrary,

Sarah,

an eleven year

said that it allows her to "get lost in a character"

because she does not "have to stumble over words.” She can

sit,

p.

relax,

15).

and just "think"

(Hickman & Collin,

1989,

"Read aloud sessions and the talk enhance their

language facility and how to make sense of their

surroundings"

(Hickman & Collinan,

1989,

p.

41).

Children

often make connections between their experiences and the

stories during read aloud.

"This intertextual awareness

helps the children to build a frame of reference for
literature,

which broadens and deepens their literary

landscape"(Hickman & Collinan,

1989,

p.

41).

They acquire greater and deeper understanding of the

embedded meanings and their decontextualized print
(Hickman & Collinan).

Snow and Ninio

(1986)

claim that the

most valuable impacts of hearing stories and poems are the

nurturing of literacy and their source of enchantment and
wonder.

This delight and enjoyment entices children to

return to their pages,

revisiting their content and
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participate in them with deeper meaning. A child's

understanding and appreciation of the literary structures

begins to increase.

"Without some background knowledge of

these literary references,

the child would miss a great

deal of the fun and meaning of this story"
Cullinan,

1989,

p.

42).

(Hickman &

This knowledge minimizes the

doubts that children may have as they continue to gain
more knowledge of the literary elements.

They will acquire

the ability to predict which is an important part of
reading and sustaining interest in the written word. As
children hear different literary genres,

they are able to

make their own links and have a critical eye on what they

read

(Hickman & Cullinan).
A study conducted in New York University researchers

(Cullinan,

Jaggar,

& Strickland,

1974)

confirmed that

hearing stories did produce gains in language and reading,
but the most gains occurred when the children also

discussed and worked with the stories they heard
in Hickman & Cullinan,

1989).

(as cited

Students need to be given

not only opportunities to read but also to discuss what

they read.

It is also important to allow time to read

aloud in the classroom because it opens up opportunities
for discussion.

Children need to be encouraged to talk

with each other or give suggestions about what they read.
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These discussions validate the child's ideas and opinions

about the readings. According to a survey done by Albright
and Ariail

"The most common reason teachers gave

(2005),

for reading aloud was to model aspects of fluent reading,

such as pronunciation,

intonation,

rhythm,

and style."

Reading aloud is not a frill but rather an important
literacy development

activity that supports students'

(Sanacore,

1992,

p.

6).

Ineffective Read-Alouds
"Some teachers read-aloud to manage their students'

behavior

(e.g.,

to calm students and keep all students'

'on the same page')"

(Albright,

Ariail,

2005,

p.

585).

Other teacher read books that have no connections to their
students or the curriculum.

There are also teachers who

Consequently they do

read without preparing ahead of time.

not take advantage of the teachable moments that come

across.

The most hindering aspect that teachers do is not

have a discussion after the reading.
the opportunity to ask questions,

comments about what they heard.

teacher finished reading,

Students do not have

make connections,

For example,

or

after the

she may change to a new subject

without allowing the students to ask questions or have
further discussions about the reading.
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In this case there

was no real focus for the read-aloud or a transition to
the next activity.

Read-aloud can only be beneficial if it

is well-thought out.

Maximizing the Effectiveness of Read-Alouds
In order for read aloud to be effective,

teachers

need to consider the amount of time for read-aloud,

choice of text,

the

and the correlation to the state

curriculum. After they have decided what to read and how

long to read,

they have to prepare ahead of time and read

the book a couple of times.

This will minimize the amount

of errors and mispronunciations,

uncommon words.

of unique names or

The teacher is an exemplary of a fluent

reader.
Before reading to the class,
prediction questions.

intentional pitch,

students to listen,

teachers can ask

During reading,

stress,

teachers must add

and juncture.

to be attentive,

This will entice

and to interact with

the text. As teachers continue to read,

they can ask the

students to validate or invalidate their initial
predictions.

They could also ask "inferential questions

after the read-aloud so that students can integrate their
prior knowledge with story content"

p.

5).

(Sanacore,

1992,

They need to use this time to make it fun and take
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advantage of every teachable moment.

Finally,

teachers

need to talk about the readings with the class and engage

them in oral discussions.

Teachers should not overdo this

approach because it may interrupt the natural flow of the
It can hinder the

story structure and language.

motivational value or reading aloud.
(Prep),

structured overview,

feature analysis

(SFA),

semantic mapping,

semantic

and other strategies can be

adapted effectively to reading aloud"

p.

"The prereading plan

8) .
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(Sanacore,

1992,

CHAPTER THREE

DESIGN AND METHODOLOGY

Most English Language Learners and low social

economic students begin school with a limited vocabulary.
Teachers commonly introduce ten vocabulary words per week

from the reading lesson.

Students practice these words

every day until they take the test. After they are tested,

students are not asked to use these words again.
Therefore,

they never really use them in their writing or

their oral language.

Teachers are required to teach

approximately 550 words a year.

expectation,

It is a very low

and it is not enough.

with the low-frequency

ELLs have difficulty

(non-conversational)

found predominantly in written text.

Thus,

vocabulary

it is logical

that extensive reading of text be promoted as a crucial

component of both vocabulary acquisition and reading
comprehension development

p.

77).

(as cited in Parker,

2008,

Children learn how to negotiate meanings of new

words and discover additional meanings for familiar words

in different contexts,

by relating them to life

experiences and literature
Cochran-Smith,

(Nino & Bruner,

1984) .
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1978;

Vocabulary development is such an important component
for reading enjoyment and comprehension.

ELLs need

constant exposure to complex language and words.
Read-aloud sessions provide those opportunities,
otherwise,

they would not have,

which

if teachers did not take

the time to do them. Regardless of the grade,
student benefits from a read-aloud.

every

The selection of

appropriate texts is very important. Teachers should
select words that students know and can make their own

connections.

Students can use these words to explain which

will be useful and interesting to students

Lane & Wright,

2007).

(as cited in

Teachers need to make the time to

prepare and read to their class every day.

The goal is to

make word meaning and new language clear and to engage

students in actively thinking about and using the meaning

right away.

Teachers need to make it exciting to learn new

words and language,

so that students will be excited to

use them in their writing and in their oral speech.
Eventually,

these new words can become part of their daily

speech.

Literature opens the doors to a world of vocabulary

which would be impossible for any educator to teach in
such limited time.

Students learn new words because they

see them over and over again in their reading.

38

Just like

oral language is learned by exposure,
be learned the same way.

written language can

Students become acquainted with

new words and the context in which they are used.

They are

continuously taught to use the context clues to determine
the meaning of the word.

That is why vocabulary

acquisition is my first goal.
Goal 1:

To help students increase their vocabulary

Objective 1:

To use literature to introduce
vocabulary in context

Title:

Vocabulary Acquisition

Strategy:

Use mediated instruction to introduce
vocabulary to clarify the meaning of
the book.

Measure:

(See Appendix A)

Formal assessment requiring students

to use new vocabulary in their daily

written literature responses.

Students

must use at least five new vocabulary
words learned in the reading.

Informal

assessment requiring students to use

new words in their daily oral
responses.

Teacher needs to

continuously prompt students to
respond using new vocabulary.

This

must be part of everyday routine.
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Building Background Knowledge
My second goal is to build background knowledge.

The

most common problem schools have today is low reading
comprehension scores.

Students have little or no

background of the themes and selections they are asked to
read.

For example,

Houghton Mifflin,

in the state mandated reading textbook,
a couple of the selections in theme one

are about volcanoes and tornadoes.

It is logical that

students have no background in these topics because
California has not had volcano eruptions or tornadoes.

Students struggle with the vocabulary which in turn makes

it difficult to comprehend.

Students would be more likely

to understand these topics if the teacher would read a

couple of books about volcanoes and tornadoes. A short
story about volcanoes and a storm chaser is not enough for

students to understand and evaluate what they have read.
Background knowledge is necessary for students to feel

confident about the subject and be willing to participate
in class.
Goal 2:

To increase students reading

comprehension

Objective 2:

To use supplementary literature books

to increase background knowledge
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Title:

Building background knowledge
Select literature books

Strategy:

related to the Houghton Mifflin
themes.

Measure:

Informal assessments discussions of

literature using the six reading

strategies: predict,

infer,

monitor and clarify,

word analysis,

and evaluate.

question,

Formal assessment using

daily literature response journals.

Literature Exposure
The lack of exposure to different genres creates a
series of problems.

First of all,

students have a problem

identifying genres and their elements.

Teachers are

restricted to introduce other books or novels into the
curriculum.

The mandated selections of Houghton Mifflin do

not provide a variety of genres. Moreover,
and unappealing to students.

reading these selections.

they are short

Students have no interest in

Fifth grades students need to

know that there is a variety of genres available to choose
from.

They need to hear and compare genres.

rigor of the Common Core Standards,

Given the

we have to shift to

engaging our students in reading quality literature and
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exposure to literature would provide enrichment,
analytical abilities,

and rationale to evaluate text.

Students who are exposed to literature can make
intelligent decisions about the reading they select.

Students do not elect to read because they have not been
taught to enjoy it.

It is more likely that children would

pick up a book if they know what they like.

Exposure to

literature would give them enough knowledge to make this

decision. Most importantly,

reading many types of

literature would increase their vocabulary and increase
their knowledge of many different topics.

Goal 3:

To help students become avid readers

and motivate them to read

Objective 3:

To expose students to different kinds

of genres
Title:

Literature exposure

Strategy: Read aloud to students to engage them
in the reading.

Have stimulating

discussions about the reading.

Measure:

Written and oral fully developed
responses,

evaluating,

inferences
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must include summarizing,
predicting and making

Reading Lesson
Besides developing vocabulary, building background,
teachers need

and exposing students to different genres,

to cognitively develop their reading lesson to integrate

reading and oral language. A reading lesson must include
specific steps before,

Before reading,

during,

and after reading.

the teacher discusses title,

pictures,

and makes inferences about the reading.

Moreover,

he or she discusses the purpose,

objectives. After that,

goals,

and

the teacher must preteach

unfamiliar vocabulary within the reading to engage

students. All of these steps are necessary to build

background and activate prior knowledge.

The students'

bank of vocabulary predicts their level of reading

(Calderon,

comprehension

2007) .

Likewise,

teacher reads

aloud and models comprehension strategies.
During reading,

practice prosody,
and fluency.

students reread and partner read to

intonation, pronunciation,

The teacher uses reading strategies to keep

the students engaged. After reading,

to highlight new words,

confusing.

students use Post-its

or information that was not

Students continue to check their inferences for

understanding.

details,

punctuation,

Teacher and students discuss themes,

and clarify confusing information.
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Students

reread and summarize/synthesize information using mediated

structures,

and/or cognitive maps.

Students use new

vocabulary and make connections to current events or
personal experiences.
comprehension

Students write essays to anchor

(Calderon,

2007).
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CHAPTER FOUR
PROJECT DESCRIPTION

A couple of years ago,

we were mandated to use

Houghton Mifflin Language Arts Textbook as our teaching
bible. We were supposed to teach every lesson from every

selection,

and within each lesson there were think alouds

which we were supposed to adopt as our own. We were given
a pacing guide to make sure we covered everything in the

Houghton Mifflin textbook.

our classrooms,

When our principals walked into

they were always looking for evidence that

we were doing everything mandated to us in the book.

Our

district spent thousands of dollars for several trainings

which were geared to follow this Language Arts book that
had been approved by the State of California.
to telling us how to teach,

focus wall in our rooms,

In addition

they directed us to have a

and this wall had specific

components which we all had to follow.

The basic premise

was that if all teachers were unified in following these
guidelines,

students would learn the same routines and

everyone would learn the same thing from school to school.

Many times administrators said that teaching to the
State test was unethical and wrong;

however,

that is what

teachers were being trained to do even now. We have
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progressively moved away from Houghton Mifflin and focus
walls,

and all the training and focus on the reading

anthology has been changed to raising state scores.

Now,

teachers have to use the state released questions to
familiarize students with the language used in the test.
We also have to make up sentence frames to answer the
questions.

They ask us to generate more questions using

the same' language from the Houghton Mifflin textbook that
is eleven,years old.

They also purchase booklets for more

practice to teach how to be better test takers. We teach

students about test distractors,

and how to identify them

and use the process of elimination. We teach them how to

underline keywords and important information. We used to
spend a month prior to the test teaching them these test
taking strategies. Now,

all year long.

we have been instructed to do this

This mandated regiment is not teaching.

It

is solely training to teach to the test.
Literature is at the bottom of the curriculum.

However,

I have made literature part of my daily

curriculum.

There are six themes

the Houghton Mifflin anthology.

four excerpts,

(1,

2,

3,

4,

5,

and 6)

in

Each theme has three or

and every selection has suggested readings.

I have selected one complete book/novel for each selection
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to build background knowledge,

develop vocabulary,

and

most importantly to spark the love of reading.
The first theme is "Nature's Fury," and the first
book I have selected for my class to read is

the Twister

by Ivy Ruckman.

The Night of

Students in California have

little or no awareness of natural disasters,

except for

earthquakes. Even earthquakes are not as frequent as other
natural disasters around the world. Most students have not

experience devastation like other children who live in
prone areas for natural disasters.

This is a fiction novel

which allows students to understand what a tornado is,
what damage it causes,
it happens. As a class,
earthquakes.

and what people do during and after

we would compare tornados and

We would reflect and record on a Venn diagram

the similarities and differences of these natural

disasters.

Throughout the reading,

I would preselect words

that I consider new for most of my class.

We would discuss

the strategies to find meaning of these unfamiliar words.
Some of the reading strategies students learn are to read

ahead,

reread,

or read back.

This would help them clarify

meaning and gain understanding.

Students would be likely

to be engaged in the Houghton Mifflin selections because

they would have more background on the topic.

They would

be willing to participate in the reading discussions.
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They

would also be encouraged and required to use the new

vocabulary in these discussions. As a teacher,

I would

model by making a conscious effort to use the vocabulary
This new vocabulary related to new

and concepts too.

concepts would be used regularly by the students and me
during the year.
For theme two,

be assigned

"Give It All You Got," students would

Wingman on Ice

by Matt Christopher.

This

realistic fiction novel connects to the theme of

determination and perseverance.

The main character was a

young boy who wanted a hockey stick but his parents could

not afford to buy him one.

Once he had his hockey stick,

he thought the stick was going to help him be the best
player.

However,

after his team lost a game against the

team's arch rival,

he realized that winning required hard

work and lots of practice,

not just a top-notch stick.

Students would make connections to their own personal
experiences and evaluate the character's actions.

Students

would make a cause and effect chart to analyze the story.
For theme three,

would be assigned

"Voices of the Revolution," students

Toliver's Secret

by Esther Wood Brady.

Before we would begin to read this book,

with them my enthusiasm for this book.
that reading is exciting.

I would share

I want them to know

Some of these students have

48

never viewed reading as an entertainment activity.

I

believe this is an excellent book full of adventures and

deep understanding of the American Revolution.

I would

begin by making connections to our Social Studies lessons.

We would create a time line in which students summarize

what we have learned about American history up to the
American Revolution.

Toliver's Secret

would help them

understand the struggles that patriots had to live through

when King George III wanted to impose unfair taxes.

This

book would capture the interest of the students to a part
of history that otherwise may have been meaningless to
them. Again we would use word analysis and context clues

to determine the meaning of unfamiliar words.

Students

would learn new vocabulary and concepts throughout each

reading.. Furthermore,

we would use a character organizer

for all the characters.

Students would list the character

traits of the main character.

Then they would write a five

paragraph expository essay using this organizer and
Step-up-to-Writing program

For theme four,

assigned

(See Appendix B).

"Person to Person," students would be

The Great Gilly Hopkins_by

Katherine Paterson.

This is an excellent fictional novel which focused on the
different relationships Gilly had.

The author did an

excellent job describing scenes and giving outstanding
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details about settings and physical characteristics of the

other characters. We would discuss the author's word
choices and writing techniques.

Students would become

aware of the style of the author. We would also evaluate
the relationships of Gilly with the other characters and
the motives for her actions. We would use a character
organizer for all the characters.

organizer,

Using this character

students would write an expository essay of

compare and contrast of two main characters.
this,

By doing

they would learn to do character analysis

(See

Appendix C).
Theme five,

read

"One Land Many trails," students would

Across the Wide and Lonesome Prairie, The Oregon

Trail Diary of Hattie Campbell
collection by Kristina Gregory.

from the Dear America

This is an outstanding

historical fictional novel that depicted the struggles of
the pioneers back in 1847.

Students would learn about the

people who packed all of their belongings to travel
through unfamiliar terrain looking for a better life.

They

would learn about each obstacle pioneers encountered to

get to their destination.

Students would be asked to

evaluate the decisions they made and make judgments of

some of the characters actions. We would create a cause
and effect.
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T-chart to show the students the possible outcomes

through the decision making process. Most importantly,
would discuss motives for these actions.

we

I want the

students to understand the meaning of motive behind each

action in the story. Again,
to more vocabulary,

Finally,

students would be also exposed
and the writer's techniques.

concepts,

students would be asked to focus on the most

important events of each chapter and write them in

chronological order as part of a final summary.
Finally,

for theme six,

class book would be

"Animal Encounters," the

Lupita Manana

by Patricia Beatty.

This

book does not connect with the Animal Encounters theme.
However,

it is a splendid book that still connects with

the last selection of theme five,

"Elena." I would also

make connections to selection two of theme five,

"Pioneer

Girl." This book illustrated how Mexican people risk their
lives to come to the United States. We would compare and

contrast the struggles people encountered to find a better
life. Most students would love this book because they

could make connections to their own lives.
children have relatives who are illegal.

Some of these

Students who are

not Hispanic would become aware of the cultural

differences of the people who live around them.

chapter,

In every

we would discuss the main problem and the

51

solution.

They would have to evaluate the problems and

think of alternative solutions,

we focus on cause and effect.

and through this process

I would use mediated

structures to record the students'

C).

findings

(See Appendix

This book could teach children the appreciation for

our country and the love for others.
reading,

Throughout the

I would have students summarize orally to their

peers. After every three chapters,

we would do a quick

written summary of those chapters.

Students would be

recursively exposed to new vocabulary and would be

required to use this new vocabulary in their oral and
written responses.

Students have expressed repeatedly how much they have

enjoyed reading these books in past years.

Some of these

students read ahead when I assigned the books,

loved talking about what they have read.

and they

One of my goals

is to spark the love of reading within the students,

and

many of them often request similar books during trips to

the library. Making time for engagement with literature in
the classroom can produce students with more hunger for

the enjoyment of reading.

Literature would also make an

immense improvement in their vocabulary development.

They

would use words they would encounter in their oral and
written responses.

Their writing would significantly
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improve in all areas,

vocabulary,

including grammar,

spelling,

Some students would seek to

and organization.

emulate the writing techniques of the authors they would

encounter,

and through this,

they would improve their

fluidity as well as becoming an analytical writer.

I

strongly believe that teaching is not about the students'
scores but how much students have learned and retained.

The impact of reading is immeasurable. A student finding
the love of reading is an asset to their long life of

education.
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CHAPTER FIVE

DISCUSSION

Politicians and administrators continue to dictate
what teachers need to do in the classroom.

They continue

to push for scripted teaching and test preparation.

Their

main goal is to raise scores and meet the state mandated

requirement.

The academic success of the student is not

their priority.

Teachers have become frustrated and have

lost the love of teaching. As a result of this
frustration,

in reading.

children have become bored and uninterested

The way in which they are being taught does

not teach them to be critical thinkers.

Teachers have to

provide students with sentences frames to respond to a

simple question.

Students do not have to think to answer.

All students need to do is fill in the blank.

They are not

given the opportunity to think because there is not

challenge in anything they do.

The focus continues to be

on test scores.

Reading aloud in the primary grades is very common,
rare in the upper elementary grades,

and it has completely

vanished in junior high and high school.

Teachers do not

have the freedom to read a book just for the love of
reading.

Students do not have the desire to pick up a book
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and read. Most of them do not know what the best genre is
for them.

"Children lack the experience in both life and

literature to be able to make valid decisions about where

excellence resides"

(Hickman & Cullinan,

1989,

p.

15).

Young children do not have the ability to know which books

are excellent or which are not.

Obviously,

they cannot

develop preferences if they have not had many life

experiences.

others.

Not all books are great.

Some are better than

Students need to be exposed to a variety of books

and genres.

The love of reading is becoming more difficult

to instill in students because of the last ten years of

mandated scripted curriculum via NCLB.
Incorporating literature into the classroom is not

difficult.

The calendar below provides language and

content objectives for each theme which districts are
requiring now because of the upcoming Common Core National

Standards.

It also contains the California Language Arts

standards.

It includes suggested reading with the title

and author of one book per theme allied to Houghton
Mifflin. All of these books are recommended in the
teachers'

manuals approved by the state of California.

The

pacing guide given by the district requires teachers to

finish one theme every four to five weeks.

time to read one book per theme.
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This is enough

This calendar shows one

to two months for each book.

It is important for teachers

to follow a pace to make sure all books are read at the

The goal is to provide

same time themes are being taught.

students with more vocabulary and background knowledge for

each theme.

This can only be achieved if the books are

read according to this calendar.

Calendar

Table 1. August - September

Theme One:

Nature's Fury

Suggested
Reading:

Night of the Twister

Objectives:

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension

by Ivy Ruckman

2. To use supplementary literature book to
increase background knowledge on
specific natural disasters

3. To expose students to different kinds of
genres and distinguish between them
4. To emulate author's writing Techniques

Content
Standards:
(See Appendix D)

Reading 1.1,

2.2,

2.4,

2.5

Literary Response and Analysis
3.1,

3.2,

3.4,

3.5,

3.7

Writing Strategies 1.1,

1.2

Writing applications 2.2 (California
Educational Department, published October
2011) .
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Theme One:

Nature's Fury

Common Core
Standards:
(See Appendix E)

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10

Foundational skills Fluency 5.4
Writing Text Types and Purposes
5.1, 5.2, 5.3, 5.4, 5.5 (California
Educational Department, published October
2011) .

Suggested
Activities and
Written
Assignment:

Vocabulary development and reading
comprehension strategies done throughout
the reading. Compare and contrast
expository essay between two a tornado and
an earthquake at the end of September
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Table 2.

October

Theme Two:

Give It All You Got

Suggested
Reading:

Wingman on

Objectives:

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension

Ice by Matt Christopher

2. To use supplementary literature books to
increase background knowledge
3. To expose students to different kinds of
genres
4. To emulate author's writing techniques

Content
Standards:
(See Appendix D)

Reading 1.1,

2.2,

2.4,

2.5

Literary Response and Analysis 3.1,
3.4, 3.5, 3.7

Writing Strategies 1.1,

3.2,

1.2

Writing applications 2.2 (California
Educational Department, published October
2011) .
Common Core
Standards:

(See Appendix E)

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10 (California Educational
Department, published October 2011) .

Foundational skills Fluency 5.4
Writing Text Types and Purposes
5.1,

Suggested
Activities and
Written
Assignment:

5.2,

5.3,

5.4,

5.5

Vocabulary development and reading
comprehension strategies done throughout
the reading. Students will write a
narrative essay using the following
prompt: Have you ever been determined to
do something even though it was difficult? |
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Table 3.

November - December

Theme Three:

Voices of the Revolution

Suggested
Reading:

Toliver's Secret

Objectives:

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension

by Esther Wood Brady

2. To use supplementary literature books to
increase background knowledge about the
American Revolution
3. To expose students to different kinds of
genres
4. To emulate author's writing techniques

Content
Standards:
(See Appendix D)

Readingl.1,

2.2,

2.4,

2.5

Literary Response and Analysis
3.1,

3.2,

3.4,

3.5,

3.7

Writing Strategies 1.1,

1.2

Writing applications 2.2 (California
Educational Department, published October
2011) .

Common Core
Standards:
(See Appendix E)

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10

Foundational skills Fluency 5.4
Writing Text Types and Purposes
5.1, 5.2, 5.3, 5.4, 5.5 (California
Educational Department, published October
2011) .

Suggested
Activities and
Written
Assignment:

Vocabulary development and reading
comprehension strategies done throughout
the reading. A Character trait, response
to literature, expository essay at the end
of November
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Table 4.

January

Theme Four:

Person to Person

Suggested
Reading:

Paterson

Objectives:

The Great Giily Hopkins

by Katherine

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension
2. To use supplementary literature books to
increase background knowledge
3. To expose students to different kinds of
genres
4. To emulate author's writing techniques

Content
Standards:
(See Appendix D)

Reading 1.1,

2.2,

2.4,

2.5

Literary Response and. Analysis
3.1,

3.2,

3.4,

3.5,

3.7

Writing Strategies 1.1,
Writing applications 2.2
Educational Department,
2011) .

Common Core
Standards:
(See Appendix E)

1.2
(California
published October

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10

Foundational skills Fluency 5.4
Writing Text Types and Purposes
5.1, 5.2, 5.3, 5.4, 5.5 (California
Educational Department, published October
2011) .
Suggested
Activities and
Written
Assignment:

Vocabulary development and reading
comprehension strategies done throughout
the reading. Summary of the book, written
assignment at the end of March
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Table 5. February - March
Theme Five:

One Land Many Trails

Suggested
Reading:

Across the Wide and Lonesome Prairie. The
Oregon Trail Diary of Hattie Campbell from
the Dear America collection by Kristina
Gregory

Obj ectives:

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension
2. To use supplementary literature books to
increase background knowledge

3. To expose students to different kinds of
genres
4. To emulate author's writing techniques

Content
Standards:
(See Appendix D)

Reading 1.1,

2.2,

2.4,

2.5

Literary Response and Analysis
3.1,

3.2,

3.4,

3.5,

3.7

Writing Strategies 1.1, 1.2 Writing
applications 2.2 (California Educational
Department, published October 2011) .
Common Core
Standards:
(See Appendix E)

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10

Foundational skills Fluency 5.4

Writing Text Types and Purposes 5.1, 5.2,
5.3, 5.4, 5.5 (California Educational
Department, published October 2011) .
Suggested
Activities and
Written
Assignment:

Vocabulary development and reading
comprehension strategies done throughout
the reading. Compare and contrast essay of
two characters at the end of January

61

Table 6. April - May
Theme Five
(Ext.):

One Land Many Trails

Suggested
Reading:

Lupita Manana

Objectives:

1. To use literature to introduce
vocabulary to clarify the meaning and
gain comprehension

by Patricia Beatty

2. To use supplementary literature books to
increase background knowledge
3. To expose students to different kinds of
genres

4. To emulate author's writing techniques

Content
Standards:
(See Appendix D)

Reading 1.1,

2.2,

2.4,

2.5

Literary Response and Analysis
3.1,

3.2,

3.4,

3.5,

3.7

Writing Strategies 1.1,

1.2

Writing applications 2.2 (California
Educational Department, published October
2011) .

Common Core
Standards:
(See Appendix E)

Key ideas and Details 5.1,
Craft and Structure 5.5,

5.2,

5.3,

5.6,

Integration of knowledge and ideas 5.7,
5.9
Range of Reading and level of Text
Complexity 5.10

Foundational skills Fluency 5.4
Writing Text Types and Purposes 5.1, 5.2,
5.3, 5.4, 5.5 (California Educational
Department, published October 2011) .
Suggested
Activities and
Written
Assignment:

Vocabulary development and reading
comprehension strategies done throughout
the reading. Compare and contrast essay of
Pioneers and Mexican immigrants'
struggles. Written assignment at the end
of May
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Program Evaluation
Using literature in the classroom is something that I
greatly value and would like to fully implement in my
fifth grade class.

I try to follow and do the mandated

curriculum. However,

I have tried to include at least 30

minutes of core literature daily.

From my experience,

students are normally apprehensive about reading novels.

They did welcome or were enthusiastic about reading
assignments.
Salient Observations

However,

as soon as I opened the first book and

started reading it to them with intonation and expression,

I immediately captured their undivided attention.

I

noticed that their interest level went from non-existent
to fully involved in the literature.
made comments,

read ahead.

They asked questions,

and surprisingly asked my permission to

Several of my students went ahead and finished

the assigned book for that month and requested my guidance

to select a new book.
For several years,

class.

I have used

Lupita Manana

in my

This book is about Mexican immigrants and their

struggles to survive in America.

literature,

In my review of the

I learned and now understand how important it

is to "match text to child"

(Guthrie et al.,
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2006).

I

decided this was the perfect book to read to my students
because the majority of them are English Learners and

immigrants from Mexico.

I wanted to read a book in which

most of my students could make connections.

Students were

mesmerized with this book because they had background

knowledge in the topic and could readily relate to the
life experiences.

This allowed them to contribute to the

class discussions and demonstrate their critical thinking.

As noted by Willingham

(2009),

"Critical thinking is

connected to background knowledge"

McLean and Goldstein

(1988)

(p.

22-23). Moreover,

stated that "People tend to

exhibit different performance in different contexts,

interest,

motivation,

role"

371-372) . '

(p.

Reading

intention,

Lupita Manana,

since

and the like all play a

I focused on the character's

motives. After reading the first couple of chapters
together and discussing the motives of the main
characters,

the students were able to identify the motives

of other characters introduced in other chapters.
end of the book,

By the

the majority of my students could orally

respond to questions regarding the character's motives.
addition,

students were able to draw conclusions about

different situations in the book.
main characters,

Students compared the

Lupita and Salvador.
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I introduced the

In

word optimistic to describe Lupita and pessimistic to
describe Salvador.
book.

These words were used throughout the

Students gave examples of Lupita's optimism and

Salvador's pessimism. As we read this book together,

I

observed how my students were genuinely captivated by

Lupita Manana.
Unlike scripted lessons,

literature lessons lend

themselves to ask questions from Bloom's Taxonomy.

The

following observations demonstrated how students were able

to answer questions from level three

(Application),

which

requires a student to apply the acquired knowledge to

solve problems.* Examples:

"Why do you think...? What

evidence can you find...?" Students also orally responded
to questions in level four

have to draw conclusions,

(Analysis)
infer,

identify motives or causes.

in which students

make generalizations,

Examples:

and

"What conclusion can

you draw...? Can you make a distinction between...?" Most

importantly,

students offered alternative solutions for

various situations and evaluated

their opinions with details.

Lupita Manana

justifying

These strategies are level

five and six from the Bloom's Taxonomy which are directly
connected with the Common Core Standards.

Another contrasting observation revealed that
students were unmotivated to read the stories of Houghton
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Mifflin.

They showed no interest on the lessons and could

not make connections to most of these topics.

Students

requested more assistance with the questions and

activities of the workbooks. Unfortunately, most of the
Language Arts instruction was from these lessons.

their progress was not as significant as it

Therefore,

could have been.
There were three factors that affected the

effectiveness of using literature in the classroom: the
limited amount spent on core literature lessons,

actual amount students spent reading,

the

and the amount of

books read in class.

First of all,

I have limited time to spend reading

and digesting a book for more meaningful learning.
impossible to allot more time to literature.

It is

The mandated

pacing guide limits me to read 30 minutes a day or less.
Lamentably,

reading a book has to be at the bottom of my

priorities.

Therefore,

all the reading lessons were done

orally.
Another factor is the amount of time students

actually read. Again,

class to read,
homework.

due to the limited time we have in

50 percent of the reading is assigned as

Some of my students are not disciplined to read

the amount of time assigned every day. As I mentioned in
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my literature review,

students in low socioeconomics have

parents who do not have time to read for pleasure;
therefore,

(p.

15).

they do not have good role models to follow

I have confirmed many times that most of my

students do not read at home by giving them an informal
questioning assessment.

The last factor is the quantity of books we read
during the year.

book per month.

Students should be reading at least one
However,

allowed four in a year.

the limited amount of time only

This is not enough to help the

students become better readers.

These factors need to be

considered to determine to what extend literature could
help students'

academic performance.

The review of research clearly reveals that

literature is an important component of a child's
education. According the district's language arts
quarterly benchmarks,

my students'

grades in language arts

are average compared to the other fifth grade classes.
However,

my students are learning more than just how to

take standardized tests.

They are accumulating knowledge ‘

and are gaining appreciation for reading which most of

them did not have when they came to my class.
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Conclusion
Literature is one of the most important components
for children to succeed.

The state continues to mandate

what teachers can-do in the classroom.

The focus is not on

the children's academic and personal success.

on scores and nothing else.

The focus is

If teachers in elementary

school continue to teach in fragments in language arts so
rapidly and mechanically,

think critically.

students will not learn how to

Students are not making the necessary

connections between what they learn and the real world.

Apparently,

students are scoring higher in the

standardized tests,
high school.

but they are not able to succeed in

Students are being set to fail because they

are not reading enough to be proficient readers and
writers.

Schools need to focus on teaching children how to

make connections to the world when they read so that
students become critical thinkers instead of robots.

Knowledge can be measure in many different ways.

Standardized testing is not the best way to do so.
Teachers have to stop and ask themselves:

Who is

responsible for the success of their students? No matter

how much teachers are forced to teach scripted lessons,

they need to do what it is ethically right for each
student.

Teachers do not want to violate any state or
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local requirements,

but they want to ensure an

instructional balance between such requirements and a
viewpoint that more literature in the classroom,

such as

read aloud and reading for fun is essential for the
academic success of students.

Recommendations

Districts need to recognize that literature needs to
come back to the classrooms.

In the primary grades,

teachers should do well-planned read alouds.

They also

need to involve parents to read to their children.

upper grades,

In

teachers should continue with read alouds in

the classrooms as recommended in the literature review.

Districts need to provide class sets of novels for fully
develop lessons. Vocabulary,

reading comprehension,

and

writing assignments should all be connected to literature.
There should be a minimum of one book per month required

per student. All students should be encouraged and

rewarded for completing their reading assignments.
Moreover,

teachers can organize reading clubs to make it

more fun.

Literature is more than just reading a book.

is a form of understanding the world and become better

thinkers.

The following basic steps by all stakeholders
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It

would greatly contribute to creating a culture of

authentic reading.

Table 7.
Who

Steps to Incorporate Literature in the Curriculum

What

How

Districts

Require literature as an
Change their
important component of
focus to teaching
students' daily curriculum.
not training.
Provide class sets of novels
for upper grade. Allow teachers
to bring literature in to the
classroom.

Teachers

Incorporate literature in their Teachers make
curriculum. Use books to engage time for
students in Language Arts
read-alouds every
day. Plan
Language Arts
lessons connected
to literature.

Parents

Read daily to their children in Set time aside
English or in their native
for reading.
language. Model reading
Create a daily
silently
routine for the
whole family to
read.

Students

Explore genres to discover what
is interesting to them. Join
reading clubs at school or in
their community.

Read daily for at
least 30 minutes.
Share their
reading with
peers or-relative

Public
Libraries

Make libraries children
friendly. Have reading contest
with community recognition.

Have story time
at least once a
week. Invite
authors to read
to children.
Organize reading
clubs for all
ages.
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As a fifth grade teacher,

I have observed the lack of

interest in reading by my students.

However,

I have also

seen the difference in their attitude towards literature

after reading the first book together.

Students gradually

become more interested in reading for pleasure.

remember about five years ago,

one of my students told me

plain and simple that he did not like reading.
"Please read the first chapter,

it." Two days later,
Parsons,

Gilly Hopkins

"Mrs.

is a great book."

he wanted to share with me what he had read

After that,

every day.

I said,

I promise you will like

he came to me and said,

you were right.

I still

I was pleased to see the joy he experienced

from reading a book.

Every time I read aloud to my class,

they want me to continue reading.
the reading.

They become engrossed by

They also want to share their thoughts and

opinions during or after the read-aloud.

Literature

discussions reveal that these children only need to be

encouraged to read and become part of a reading society.
Every adult involved in a child's life,

educators,

especially

should model and emphasis the importance of

reading as part of our daily lives.
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APPENDIX A

CHARACTER GRAPHIC ORGANIZER
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Character Graphic Organizer
Selection

Character’s
Name

Appearance

Feelings
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Actions

Motives

APPENDIX B

CAUSE AND EFFECT T-CHART
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Cause and Effect T-Chart
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APPENDIX C

VENN DIAGRAM
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Venn Diagram

Name: __________________

Venn Diagram
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APPENDIX D
CONTENT OBJECTIVES
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Content Objectives
Reading.

(California Educational Department, published October 2011).

1.0 Word Analysis, Fluency, and Systematic Vocabulary Development.

Students use their knowledge of word origins and word relationships, as well as
historical and literary context clues, to determine the meaning of specialized
vocabulary and to understand the precise meaning of grade-level-appropriate
words.
Word recognition.

1.1 Read aloud narrative and expository text fluently and accurately and with
appropriate pacing, intonation, and expression.
Vocabulary and concept development.

1.2 Use word origins to determine the meaning of unknown words.
1.3 Understand and explain frequently used synonyms, antonyms, and homographs.

1.4 Know abstract, derived roots and affixes from Greek and Latin and use this
knowledge to analyze the meaning of complex words (e.g., controversial).
1.5 Understand and explain the figurative and metaphorical use of words in context.
Reading comprehension.

2.2 Analyze text that is organized in sequential or chronological order.
Comprehension and analysis ofgrade-level — appropriate text.

2.3 Discern main ideas and concepts presented in texts, identifying and assessing
evidence that supports those ideas.
2.4 Draw inferences, conclusions, or generalizations about text and support them with
textual evidence and prior knowledge.
Expository critique.

2.5

Distinguish facts, supported inferences, and opinions in text.

Literary response and analysis.

Students read and respond to historically or culturally significant works of literature.
They begin to find ways to clarify the ideas and make connections between literary
works. The selections in Recommended Literature, Kindergarten Through Grade
Twelve illustrate the quality and complexity of the materials to be read by students.
Structural features of literature.

3.1 Identify and analyze the characteristics of poetry, drama, fiction, explain the
appropriateness of the literary forms chosen by an author for a specific purpose.
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Narrative analysis ofgrade-level - appropriate text.

3.2 Identify the main problem or conflict of the plot and explain how it is resolved.

3.3 Contrast the actions, motives (e.g., loyalty, selfishness, conscientiousness), and
appearances of characters in a work of fiction and discuss the importance of the
contrasts to the plot or theme.

3.4 Understand that theme refers to the meaning or moral of a selection and recognize
themes (whether implied or stated directly) in sample works.
3.5 Describe the function and effect of common literary devices (e.g., imagery,
metaphor, symbolism).
Literary criticism.

3.6 Evaluate the meaning of archetypal patterns and symbols that are found in myth
and tradition by using literature from different eras and cultures.

3.7 Evaluate the author’s use of various techniques (e.g., appeal of characters in a
picture book, logic and credibility of plots and settings, use of figurative language)
to influence readers’ perspectives.
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APPENDIX E
ENGLISH LANGUAGE ARTS COMMON CORE STANDARDS
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English Language Arts Common Core Standards.
(California Educational Department, published October 2011).
Key ideas and details.

1. Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text. .

2. Determine a theme of a story, drama, or poem from details in the text, including
how characters in a story or drama respond to challenges or how the speaker in a
poem reflects upon a topic; summarize the text.

3. Compare and contrast two or more characters, settings, or events in a story or
drama, drawing on specific details in the text (e.g., how characters interact)
Craft and structure.

4. Determine the meaning of words and phrases as they are used in a text, including
figurative language such as metaphors and similes. (See grade 5 Language
standards 4-6 on page 22 for additional expectations.)

5. Explain how a series of chapters, scenes, or stanzas fits together to provide the
overall structure of a particular story, drama, or poem.
Reading Standards for Literature 5.

Integration of knowledge and ideas.

7. Analyze how visual and multimedia elements contribute to the meaning, tone, or
beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale,
myth, poem).

9. Compare and contrast stories in the same genre (e.g., mysteries and adventure
stories) on their approaches to similar themes and topics. Range of Reading and
Level of Text Complexity
10. By the end of the year, read and comprehend literature, including stories, dramas,
and poetry, at the high end of the grades 4-5 text complexity band independently
and proficiently.
Key ideas and details.

1. Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.

2. Determine two or more main ideas of a text and explain how they are supported by
key details; summarize the text.
3. Explain the relationships or interactions between two or more individuals, events,
ideas, or concepts in a historical, scientific, or technical text based on specific
information in the text.
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Craft and structure.

4. Determine the meaning of general academic and domain-specific words and
phrases in a text relevant to a grade 5 topic or subject area. (See grade 5 Language
standards 4-6 on page 22 for additional expectations.)

5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate
information relevant to a given topic efficiently.
6. Distinguish their own point of view from that of the author of a text, topic, noting
important similarities and differences in the point of view they represent.
Integration of Knowledge and Ideas

7. Use information gained from illustrations (e.g., maps, photographs) and the words
in a text to demonstrate understanding of the text (e.g., where, when, why, and how
key events occur).
8. Describe the logical connection between particular sentences and paragraphs in a
text (e.g., comparison, cause/effect, first/second/third in a sequence).

9. Integrate information from several texts on the same topic in order to write or
speak about the subject knowledgeably.
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